
ESOL Teaching Skills TaskBook

Correcting spoken errors: Unit 2 g)

Andy: “I corrected this student of mine in class the other day. She left out an article, so I 
interrupted her and told her she needed to add ‘the’. She got quite annoyed with me and told 
me that she knew all about articles. However, in the next breath she was telling me she 
wants to be corrected more.” 

  
Who has the problem – Andy or his student? Why do you think this? Jot 
down your answers on a note pad, then check the answer key below. 
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Numbers 1 to 5 are examples of spoken errors. Letters a to e are 
categories of errors. Number i to v indicate what the problem is. Match 
the examples to the categories and problems. 

Check your ideas in the answer key. 

Example Category Problem 

1. “I will to the party go.” 

2. “My sister is higher than my brother.” 

3. “I went to a barty and danced all night.” 

4. A: “Do you like wine?” B: “No thank you.” 

5. Customer in a café: “Give me a coffee.” 

Categories 
a. pronunciation 

b. pragmatic (language in context) 

c. grammar 

d. vocabulary 

e. discourse 

Problems 
i.   collocation 

ii.  cohesion 

iii. register too informal 

iv. sound (phoneme) 

v.  word order 
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 Letters a to j below outline ten steps in a procedure for correcting 
students errors. Place the steps in the correct order. 

Steps Order? [1-10] 

a. If that’s not successful, other students can be asked to correct the 
language. 

b. Alternatively, the teacher may wait until the activity is finished then 
correct errors. 

c. Another approach is to record students as they carry out a speaking 
activity and get them to correct themselves when they listen to the 
recording. 

d. The first decision the teacher has to make is whether to correct the 
error, or just let it go by. 

e. If no-one can help, then the teacher should give the correct version 
of the language. 

f. The teacher hears the error and categorizes it in their head. 

g. However, the teacher may decide to correct the language after the 
speaking activity by noting down errors and then writing them up on the 
white board for the students to correct. 

h. Either way, the error (or errors) needs to be pointed out to students. 

i. If the teacher decides to, on-the-spot error correction could be done, 
to deal with the error immediately. 

j. When the teacher does on-the-spot correction, the student who made 
the error needs to have the opportunity to self correct, first of all. 

Check your ideas in the answer key.
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Letters a to f below describe different correction techniques. Put them in 
order from 1 least directive (i.e. the teacher does little to point out that an 
error has been made and does not indicate where and what the problem 
is) to 6 most directive (i.e. the teacher very clearly indicates the place and 
nature of the error). 

The student error is: ‘I have gone to the movies yesterday.’ 

Correction technique How directive? [1 – 6] 

a. The teacher repeats the student’s error with a rising 
intonation and perhaps a quizzical facial expression. 

b. The teacher says: It was yesterday – exact time – what’s 
correct?

c. The teacher says: So do we use present perfect or past 
simple?       

d. The teacher says: Think about the grammar – the verb.

e. The teacher spells out the utterance on their fingers, 
highlights the fingers that represent ‘have gone’ and says  the 
word ‘tense’. 

f. The teacher recasts the student’s utterance without 
expression: Oh so you went to the movies yesterday.

Check your ideas in the answer key. 
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1) c, v 
2) d, i 
3) a, iv 
4) e, ii 
5) b, iii 

1)  f 
2) d 
3)  i 
4)  b 
5)   h 
6)  j 
7)  a 
8)  e 
9)  g 
10)  c 

1. f. Comment: The teacher does almost 
nothing to indicate that an error has been 
made.

2. a. Comment: The teacher indicates that 
there is something wrong with the 
utterance, but does not say what the 
problems is. 

3. d. Comment: The teacher is slightly 
more specific and indicates that the 
problem is grammar and not vocabulary or 
pronunciation. 

4. b. Comment: The teacher clearly 
indicates that time reference is the 
problem and therefore the verb form 
needs correcting. 

5. e. Comment: The teacher clearly points 
out where the error is and explicitly states 
that there is a problem with the verb form. 

6. c. Comment: The teacher is specific 
about the fact the verb form is incorrect 
and tells the student how to correct it. This 
approach assumes that the student knows 
grammar terminology. 


